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Abstract 
The purpose of this case study was for a graduate school psychology consultant in training to get 
experience using consultation models during the COVID-19 pandemic. Due to social distancing 
precautions, the consultation case was conducted via tele-consultation to support a high school teacher in 
increasing the engagement of students in online and hybrid instruction. The Classroom Check Up Model 
(Reinke et al., 2008), a resource to support effective classroom behavior management, was 
applied.  Through a problem-solving process and structured observations we were able to implement 
increasing opportunities to respond (OTR’s) in her classroom. 

 
  
     School psychologists are uniquely 
qualified members of a school team that 
provide a variety of direct and indirect 
services to students. The NASP Practice 
Model (2020) outlines ten domains of 
services that all school psychologists can 
engage in to meet the range of social, 
behavioral, and emotional needs of students. 
Consultation is considered a “practice that 
permeates all aspects of service delivery” 
(NASP, in press, p. 16). As a graduate 
student, learning this skill with field 
application was essential to practice the skills 
I learned in the classroom. Due to the 
pandemic, tele-consultation, or the delivery 
of consultation using telecommunication 
technology (American Psychological 
Association [APA], 2013, p. 3), was 

necessary. Tele-consultation is a new method 
of service delivery, but some early research 
shows that tele-observing can be even more 
effective than in-person observing (Fischer et 
al., 2019). 
 
The Classroom Check-Up 
     The Classroom Check-Up (CCU) is a 
class-wide coaching model to increase 
classroom management and student 
engagement (Reinke et al., 2008). Instead of 
assisting teachers in problem-solving for 
individual students, the CCU focuses on 
class-wide problem-solving. Targeting the 
class on a systems-level is more efficient 
because you can reduce current behavioral 
difficulties and give the teacher the tools to 
address the problems in the future (Reinke et 
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al., 2008). This allows the teacher to use a 
preventative approach, stopping problem 
behaviors before they begin instead of 
dealing with each individual case of 
misbehavior. Using the CCU through tele-
consultation is not something that is 
discussed in the literature. Therefore, it was a 
new experience for the consultant as well as 
the teacher. A breakdown of the specific steps 
of the CCU and lessons learned are detailed 
below. 
 
Interview 
     A teacher interview is the first step of the 
CCU process. It starts off with asking about 
general teacher experience and then goes into 
specific classroom management techniques. 
This phase is important for building a 
consultative relationship and was especially 
important since I never stepped foot in Mrs. 
R’s classroom (pseudonym). I found out 
some valuable information from giving these 
interviews, such as her desire to learn more 
about classroom management, and her 
willingness to be flexible with new 
instructional techniques. 
 
Assess Classroom 
     I was given access to her Google 
classroom and had the opportunity to be live 
streamed into her face-to-face class by a 
laptop placed in the back of her classroom. 
The CCU website (classroomcheckup.org) 
provides an observation form that measures 
opportunities to respond (OTR’s), correct 
academic responses, reprimands, disruptions, 
engagement, and general and specific praise 
(Appendix A). I observed on three separate 
occasions. 
 
Check-Up Meeting  
     This phase consisted of giving the teacher 
feedback on what I saw during my 
observations using the observation form and 
guidelines recommended by the CCU. I first 
highlighted her strengths in the classroom 

such as low rates of disruptions and high 
general praise. There were some areas that 
were in the yellow and red zone, meaning 
these could be our focus in the case study. 
These included low rates of opportunities to 
respond, low engagement in her online class, 
and low amounts of specific praise. We 
discussed what one of these issues she would 
like to focus on for our case, and she chose 
increasing engagement. 
 
Selecting an Intervention 
     The next step of this process is to select an 
intervention. As a consultant-in-training it 
was important for me to get Mrs. R’s input on 
what she thought would be effective in 
increasing engagement in her class. She was 
interested in increasing her student’s 
opportunities to respond, but was reluctant to 
implement randomly calling on students 
cold. For her, having students answer 
questions, even if they were incorrect, 
showed her what she needed to clarify. She 
thought working in pairs would increase 
OTRs with less potential stress. She was 
skilled with using pairs under normal 
circumstances, but needed support thinking 
through the challenges of using pairs while 
maintaining social-distancing or in an online 
classroom. 
 
Implementing the Intervention 
     To assess intervention implementation, I 
used the CCU Observation Form again to 
collect three follow-up observations. 
Qualitatively, I noted Mrs. R chunked 
information into smaller pieces, she 
rephrased questions if students were not 
understanding, and she switched delivery of 
material. In every observation her OTR’s 
increased. Although she did not stick with her 
original idea of using pairs to increase OTR, 
she understood the importance of increasing 
them. 
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Evaluate the Intervention  
     Due to the time constraint of the semester, 
we did not fully engage in this last stage of 
the CCU.  This stage involves assessing 
whether the intervention has been successful 
and problem solving if adjustments are 
needed. 
 
Conclusion 
     The case demonstrates the successful 
short-term application of the CCU model 
delivered remotely. There was no overlap in 
data points pre- and post-intervention, 
showing that simply bringing the issue to 
Mrs. R’s awareness caused her to make 
meaningful change in her classroom 
(Appendix B). It felt especially helpful given 
that she had low confidence in her abilities 

due to teaching during a pandemic. She 
mentioned that being able to talk through her 
issues was almost therapeutic and that 
problem solving together was something she 
missed from pre-pandemic times. Mrs. R is a 
highly skilled teacher but had never taught 
online before and needed some new tools for 
her toolbox and reassurance that she was 
doing everything she could to help her 
students succeed. Because the CCU is a 
coaching model, it focuses heavily on 
empowering the teacher which I believe was 
accomplished during our time together. 
Overall, I think the CCU is appropriate for 
tele-consultation. We were able to 
accomplish a great deal of work in a 
pandemic, without ever meeting face to face.
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Appendix A 
CCU Observation Form 
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Appendix B 
Opportunities to Respond pre- and post-intervention 
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